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Abstract 

The paper examines the impact of Psycho-Social Support activities on 

posttraumatic stress among primary school pupils in Yobe State. The study 

achieved its objectives through the investigation of how the treatment 

impacted on the primary school pupils; boys and girls across the state. This 

was projected based on effect, level, gender and location. The study 

employed Quasi-experimental design. The population of the study consisted 

of eighty-five (85) public primary schools; five (5) schools in each of the 

seventeen (17) local governments. In each school, two hundred (200) pupils 

(100 boys, 100 girls) were selected, making the total of three thousand four 

hundred (3400) pupils in all the local governments of Yobe state. Traumatic 

stress disorder Questionnaire was used. The instrument was validated and 

pilot tested to ensure that it reliable and consistent before was administered. 

The data were collected by the researchers with the assistance of seventeen 

(17) research assistants, one for each local government area. The data 

collected from the field were analysised using descriptive statistics and t-

test. The results revealed that there is significant difference between pre-test 

and post- test treatment, primary school pupils in Yobe State experienced 

high percentages of traumatic stress disorder and there is no significant 

difference in traumatic experience exist based on gender. which appropriate 



recommended that psycho-social support activities for reduction of post-

traumatic stress should be provided to primary school pupils in Yobe state.  

 

Keywords: Impact, psycho-social support, traumatic stress disorder and 

primary school pupils  

 

 

 

 

 

 

Introduction 

The world is facing challenges of insecurity and insurgency in different 

forms and nature. Since Nigeria got her independent, it has faced a lot of 

challenges of crises starting from insecurity, banditry, communal, religious and 

political crises. In the Northeast in particular, it has been facing a lot of 

challenges of insurgency where homes were destroyed, properties were burnt 

down, including houses, schools, places of worship, business Centre’s etc. 

People were displaced from their ancestral homes. This has led to internally 

displaced persons’ camp and refugees in neighboring countries. As a result of 

these crises, children were traumatized and were out of schools. Millions of 

children are on the street and finding it difficult to attend school. School-going 

children were made as child soldiers, some taking responsibilities of adult; 

many were raped and involved in child labour. These have been causes of 

concerns to researchers, parents, educators and the society at large. While 

facing this insurgency, with its devastating effect on society, recently COVID-

19 pandemic affected the world over, leading to lockdown as well as closure of 

schools, colleges and universities. These have affected the education of 

children as they were forced to stay at home without attending school on 

regular basis. Yobe state is not an exception. A whole school session was lost 

during COVID-19 pandemic; this has also compounded the problem affecting 

the school-going children. These have caused traumatic stress disorder on 

learners, parents and the society in general. Psychosocial support to children 

and youth in emergencies is part of the Education in Emergency (EiE, 2010) 

intervention. It requires an integrated approach which addresses children’s 

survival and protection needs while emphasizing the importance of family, 

community and local cultural beliefs/traditions in helping children to cope with 

the impact of the emergency. Therefore, there is need for urgent Psycho-social 

support activities in primary school which will downstream the traumatic stress 
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disorder that course insurgencies and recent COVID-19 pandemic in Yobe 

state. Therefore, this study is imperative to find out the impact of Psycho social 

support activities among primary school pupils in Yobe state, Nigeria. 

The theoretical framework adapted for this study is the theory of self-

efficacy as disposed by Psychologist Albert Bandura who described these 

beliefs as determinants of how people think, believe and feel.  Perceived self-

efficacy refers to people’s beliefs in their capabilities to mobilize the 

motivation, cognitive resources, and courses of action needed to meet given 

situational demands. It is concerned not with the actual skills one has but with 

the judgments of what one can do with whatever skills one possesses. Self-

efficacy, then, is behavior specific, emphasizing the use of specific types of 

performance and/or cognitive strategies in specific situations. In this way, self-

efficacy differs from two related constructs: learned helplessness and locus of 

control. Learned helplessness asserts that a sense of helplessness occurs when 

people feel their actions have no effect; that is, they have no control over their 

lives, in general, and across different situations. Locus of control refers to 

persons’ generalized perceptions of the sources of control over reinforcements 

in their lives. For example, some individuals feel that most of the control over 

their health is internal, that is, determined by their own behavior or actions, 

and whereas others feel that this control is external, in the hands of others, such 

as physicians, gods, or chance. Both of these constructs, learned helplessness 

and locus of control, imply that a person’s feelings or perceptions are 

generalized, affecting more than one aspect of a person’s life across different 

situations, whereas in self-efficacy theory, beliefs or expectations pertain only 

to one’s ability to carry out specific behaviors in a specific situation. The 

principle is based on four (4) main sources of influence: a) Mastery 

experiences b) Vicarious experiences c) Social role model d) Emotional and 

physiological states. The Theory is central to social cognitive theory, which 

emphasized the role observational learning, social experience and reciprocal 

determinism in developing personality (Bandura, 1977). It has an impact on 

everything from psychological state to behavior and to motivation.    

Psychosocial refers to the close connection between psychological 

aspects of human experience and the wider social experience. Psycho-Social 

support (PSS) is a scale of care and support which influences both the 

individual and the social environment in which people live and ranges from 

care and support offered by caregivers, family members, friends, neighbours, 

teachers, health workers, and community members on a daily basis but also 

extends to care and support offered by specialised psychological and social 

services. To reflect this broad range of types of support, the Inter Agency 
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Standing Committee (IASC 2009) Guidelines use the composite term Mental 

Health and Psycho - Social Support (MHPSS). 

The term psychosocial is used to emphasize the close connection 

between psychological aspects of the human experience and the wider social 

experience. Psychological effects are those that affect different levels of 

functioning including cognitive (perception and memory as a basis for 

thoughts and learning), affective (emotions), and behavioural. Social effects 

concern relationships, family and community networks, cultural traditions and 

economic status, including life tasks such as school or work.  

The use of the term psychosocial is based on the idea that a 

combination of factors are responsible for the psychosocial wellbeing of 

people, and that these biological, emotional, spiritual, cultural, social, mental 

and material aspects of experience cannot necessarily be separated from one 

another. The term directs attention towards the totality of people’s experience 

rather than focusing exclusively on the physical or psychological aspects of 

health and wellbeing, and emphasizes the need to view these issues within the 

interpersonal contexts of wider family and community networks in which they 

are located. These two aspects are closely intertwined in the context of 

complex emergencies whereby the provision of psychosocial support is part of 

the humanitarian relief and early recovery efforts. One of the foundations of 

psychosocial wellbeing is access to basic needs (food, shelter, livelihood, 

healthcare, education services) together with a sense of security that comes 

from living in a safe and supportive environment. The benefits of psychosocial 

support interventions should result in a positive impact on children’s 

wellbeing, and address the basic psychological needs of competence and 

relatedness. 

 
 

Figure 1: illustration of psychosocial support and psychosocial 

interventions (IASC 2009) 
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Psychosocial support activities:   

 is about helping children, families and communities to improve their 

psychosocial wellbeing  

 is about encouraging better connections between people, and building a 

better sense of self and community 

 ·is expressed through caring and respectful relationships that 

communicate understanding, tolerance and acceptance 

   is about promoting everyday consistent care and support in the family 

and community (IASC,2009). 

Psychosocial support is a continuum of care and support which influences both 

the individual and the social environment in which people live. 

An evaluation of the IRC Healing Classrooms programme by Winthrop 

and Kirk (2005) found that providing a separate session/module on psycho-

social support to teachers (who may or may not have formal training as 

teachers) covering topics such as child development, techniques for creating a 

supportive classroom environment, how to communicate with children, how to 

identify a distressed child in the classroom, and when and how to refer a child 

to mental health or other professionals, was not an effective approach for 

implementation into practice. Even though the 10 session/module provided 

concrete tools for classroom teaching, in practice it remained separate from 

teachers’ understanding and application of general pedagogical and classroom 

management skills. There is also the risk of over-emphasizing the subject, 

leading some teachers to believe that the training enables them to solve 

children’s problems, which it was not designed to do. Also, Winthrop and Kirk 

(2005) suggest a better approach would be to integrate the psychosocial 

concepts, without naming them as such, into pedagogy, lesson planning and 

classroom management training. This would also shift the emphasis away from 

a specific bundle of ‘psychosocial skills’ towards those tools needed to be 

good teachers and to create ‘healing classrooms’. Also important is to build 

more explicitly on the cultural understandings the teachers already have of 

their students as members of the same community. The stand-alone 

session/module approach to psychosocial teacher training, however, is 

common to much education in emergency programmes.  

The INEE (2016) found schools and learning spaces are natural 

channels for delivering Social and Emotional Learning (SEL) programming, 

especially in crisis contexts. They consider SEL is at the heart of most 

programmes designed to support healing, social cohesion, and resilience, and 

may be evidenced through peace education, conflict resolution, violence 

prevention, life skills, character education, or referred to as something else. Al-
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Haleen, Al-An and Al-Obandy (2020) in a related study found that primary 

school pupils showed a 29.8% prevalence of post-traumatic stress disorder 

among such vulnerable group (29.6% in boys and 30.1% in girls), this rate is 

high enough to cause concern to take preventive and therapeutic measures to 

deal with it. The prevalence of criteria of post-traumatic stress disorder was 

29.8% for reaction to fear or terror or disability and painfully recalls the event, 

38.7% for avoidance symptoms, 30.1% for hyper arousal symptoms and 98.1% 

for study or social activity affected, obvious grief, or stress. Similar study in 

Ethiopia examined Prevalence and correlates of post-traumatic stress disorder 

among survivors of road traffic accidents by Yohannes, Gebeyehu, Adera, 

Ayano and Fekadu (2018) revealed that 22.8% among survivors of road traffic 

accident need support. While, in the multivariable analysis, most female 95% 

have poor social support, duration since accidents may be between 1 to 3 

months and having serious depression, which significantly associated with 

PTSD among survivors of road traffic accident. 

Traumatic experiences have different consequences. Kagu (2016) 

investigated the effects of traumatic experiences on health of adolescents in 

Maiduguri. The study found that perception of sounds elicited symptoms like 

Feeling startled, Difficulty concentrating, feeling of Nervousness, Palpitation 

or rapid heartbeat, Panic, and Trembling. Extreme anxiousness and 

thanatophobia (fear of death) were however exclusive to teachers alone. In a 

related study, Abdullahi, Amuda, Atsua and Habu (2013) studied the impact of 

insecurity on school attendance of junior secondary school students in 

Maiduguri Metropolis, Borno State. They found that level of school attendance 

under the crises situation in Maiduguri metropolis has been low.  

             Following exposure to traumatic event, some people come to view the 

world as dangerous and believe they are unable to cope with life. If such belief 

is not changed or restructured, symptoms of Post-Traumatic Stress Disorder 

(PTSD) may become chronic (Cahill, 2001). Post-Traumatic Stress Disorder is 

underpinned by dysfunctional cognition involving negative thoughts about the 

world (Perceiving people to be untrustworthy and no place to be safe), negative 

though about self and self-blame. Cognitive behaviour therapy has been used 

to treat PTSD (Meadows, 1997). By safely confronting reminders of the 

trauma, with exposure to memory, situation or discussion thoughts and beliefs 

associated to the trauma – the dysfunctional cognition underlying post-

traumatic stress disorder is modified. 
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 Statement of the Problem 

The researchers have observed that primary school pupils are going 

through traumatic stress disorder as a result of insurgencies and lockdown of 

schools due to COVID-19 pandemic. Education, which is the right of the child, 

has been denied as a result of insurgencies and closure of schools. The 

researchers have also observed that children are living with fear, anxiety, 

leading to traumatic stress disorder, which may affect teaching and learning in 

school as well as causing poor attendance and poor concentration and also 

leading to drop out from school and completion of school become mirage. The 

provision of psychosocial support, in different ways and with different 

approaches, to all children and youth in schools and communities is a vital 

component of EiE interventions both as part of schools’ activities and of 

teachers’ training. EiE (2010) is “necessary to survive and save lives at the 

same time by bringing individuals a physical, psychosocial and cognitive 

protection and offering the social structure, stability and hope in the future 

particularly to children and adolescents. It is against this background that the 

researchers want to find out the impact of Psycho Social Support activities 

among primary school pupils in Yobe state, Nigeria 

 

Objectives of the Study 

The objectives of the study are to investigate the impact of Psycho-

Social Support activities on posttraumatic stress among primary schools’ 

pupils in Yobe State. The specific objectives are to determine:  

1. The effect of Psycho-Social Support activities among primary school 

pupils in Yobe State. 

2. The levels of trauma among primary school pupils in Yobe State. 

3. The gender difference in Post -Traumatic Stress among primary school 

pupils of Yobe State. 

 

Research Questions 

1. What are the effect of Psycho-Social Support activities among primary 

school pupils in Yobe State? 

2. What are the levels of trauma among primary school pupils in Yobe 

State? 

3. What is the gender difference in Post-Traumatic stress among primary 

school pupils of Yobe State? 
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Methodology 

The study employed quasi-experimental design. The reason for 

adopting the design was based on the argument of Lauren (2020) that quasi-

experiment design aims to establish a cause and effect relationship between an 

independent and dependent variable. The population for this study comprises 

of eighty-five (85) public primary schools, drawn from five (5) schools in each 

of the seventeen (17) local governments. In each school two hundred pupils 

(200) were used making the total of three thousand four hundred (3400) pupils 

in all the local government area of Yobe state. The instrument title Traumatic 

Stress Disorder Questionnaire (TSDQ) for the study was adopted and slightly 

modified by the researcher. It was adopted from Weathers, Huska, Keane 

(1991) and the modification was in the response pattern and item statement. 

The items number 1, 2, 4, 5, 7, 8 and 18 were modified. While the responses 

pattern were equally modified from five likert scale to three likert scale.  The 

instrument is divided into Two (2) sections (A&B). Section A contained the 

characteristics of respondents such as name of their wards, Gender, Age, 

Caregiver, community from which, they were displaced, while Section B was 

on 25 items measuring different TSD with 3 points responds pattern of “Low 

TSD”-1point, “Moderate PTSD”-2points, and “High TSD”-3points.  

Validity of the adopted and modified instrument for the current study 

was done by experts in the Department of Education, Yobe State University, 

Damaturu by going through the content, construct and face validity of the 

questionnaire. The expert’s independent assessment of instrument was taken 

into consideration in making adjustment in the instrument their suggestion 

incorporated into the instrument adopted by the researchers. 

The reliability of the instrument was measured by Cronbach Alpha 

method. This was done through pilot testing by administering the instrument 

TSDQ to a group of Pupils in Two schools in Damaturu, Yobe State. The 

reliability index of .76 was obtained ensuring the reliability of the instrument. 

The instrument for data collection was administered before treatment and after. 

The treatment for pilot test was for two (2) hours in each week for the period 

of two (2) weeks. The actual treatment last for six (6) weeks. 

 

Results  

1. What are the effect of psycho-social support activities among primary 

school pupils in Yobe State? 
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Table 1: Effect of psycho-social support activities among primary school 

pupils before and after PSS activities in Yobe State 
Variable  N Mean Std. Dev. Std. Error t-value Df P-value  Remark 

Pre-test 3400 2.64 0.174 0.014 72.177 6776 .000 Sig. 

Post test 3378 1.29 0.141 0.012     

 

Table1 revealed that revealed that the treatment of the traumatic stress with 

psycho-social support activities significantly reduced traumatic stress 

experiences, the observed t-value was 72.177 obtained at the 286 degree of 

freedom and the p-value for the test is 0.000 (P < 0.05). With these 

observations, there is enough evidence that there is significant difference 

between pre-test and post- test treatment.  

2. What are the levels of trauma among primary school pupils in Yobe State? 

 

Table 2: Mean Scores of Traumatic Stress Disorder Experienced among 

primary school pupils in Yobe State 

S/N  

Level of trauma experienced 

Low Moderate High Mean 

Fre

q. 

% Freq. % Freq. % 

1. Repeated, disturbing  

memories, thoughts or images of a 

stressful experience from  

the past Boko-Haram 

0 0.0 47 31.3 103 68.7 2.69 

 

 

2. Repeated disturbing dreams 

of a stressful experience from the past 

Boko-Haram  

7 4.7 34 22.7 109 72.7 2.68 

3. Suddenly acting or feeling as 

if a stressful experience were happening 

again (as if you were reliving it) 

0 0.0 31 20.7 119 79.3 2.79 

4. Avoiding thinking about or 

talking about a stressful experience 

from the past or avoiding having 

feelings related to it 

0 0.0 66 44.0 84 56.0 2.56 

5. Avoiding activities or 

situations because they remind you of a 

stressful experience from the past 

Boko-Haram 

0 0.0 81 54.0 69 46.0 2.46 

Aggregate mean       2.64 

 

Table 2 shows the selected items used to assess post-traumatic stress 

disorder experienced among primary school pupils in Yobe selected for the 

study. Mean scores were computed for each of the items and mean decision on 

the scale is based on the midpoint average of 2.00. Mean score of 2.00 and 

above will indicate high severity of trauma while lower mean score would 
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indicate low of no major severity. The mean scores in the table showed that the 

level of trauma Primary school Pupils experienced was severe traumatic stress 

disorder among primary school pupils in Yobe. This is indicated in the table 2 

with an aggregate mean score of 2.64 for the table. The traumatic experiences 

revolved round repeated disturbing memories, thoughts or images of a stressful 

experience from the past insurgency and disturbing dreams of a stressful 

experienced from the past associated with activities of Boko-Haram who 

constituted the source of the major crisis in the area. Others were feeling as if a 

stressful experiences and avoiding activities or situations because they remind 

one of a stressful experience from the past associated with Boko-Haram 

activities. In terms of ratings most of the Primary School pupils rated the listed 

traumatic stress disorders, they experienced as high with percentages not lower 

than 65% as indicated in the table. 

3. What is the gender difference in posttraumatic stress among primary school 

pupils of Yobe State? 

 

Table 3: Mean Scores of gender difference in posttraumatic stress among 

primary school pupils of Yobe State 

Gender N Mean 

Std. 

Dev. Std. Error 

t-

value 

Df P-value Remark 

Male 168

6 

1.30 .151 .018 1.619 3336 .108 NS 

Female 168

2 

1.27 .127 .016     

 

Table 3 showed that This research question was answered by 

computing the mean scores of the posttraumatic stress of male and female 

primary school pupils who were exposed to Psycho-Social Support activities 

after the experiment. The result in the table 3 did not revealed a significant 

difference between male and female (t = 1.619; P > .108). No significant 

difference was observed between the male and female primary school pupils. 

Based on the aggregate result, the decision is no significant difference exist 

based on gender.  

 

Discussion 

The results revealed that traumatic stress among primary school pupils 

was significantly reduced after, they were subjected to the psycho-social 

support activities in the Primary school. With these observations, there is 

enough evidence that there is significant difference between pre-test and post- 

test treatment.  
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The findings of this study is in conformity with the finding of Winthrop 

and Kirk (2005) in a study suggested a better approach would be to integrate 

the psychosocial concepts, without naming them as such, into pedagogy, lesson 

planning and classroom management training. This would also shift the 

emphasis away from a specific bundle of ‘psychosocial skills’ towards those 

tools needed to be good teachers and to create ‘healing classrooms’. Also 

important is to build more explicitly on the cultural understandings the teachers 

already have of their students as members of the same community. 

The mean scores showed that the level of trauma Primary School Pupils 

experienced was severe traumatic stress disorder among primary school pupils 

in Yobe. This is indicated with an aggregate mean score of 2.64. The traumatic 

experiences revolved round repeated disturbing memories, thoughts or images 

of a stressful experience from the past insurgency and disturbing dreams of a 

stressful experienced from the past associated with activities of Boko-Haram 

who constituted the source of the major crisis in the area. Others were feeling 

as if a stressful experiences and avoiding activities or situations because they 

remind one of a stressful experience from the past associated with Boko-

Haram activities. In terms of ratings most of the Primary School pupils rated 

the listed traumatic stress disorders, they experienced as high with percentages 

not lower than 65% as indicated in the table. 

The level of effect of traumatic stress on adolescents has been reported 

Kagu (2016) investigated the effects of traumatic experiences on health of 

adolescents in Maiduguri. The study found that perception of sounds elicited 

symptoms like Feeling startled, Difficulty concentrating, feeling of 

Nervousness, Palpitation or rapid heartbeat, Panic, and Trembling. Extreme 

anxiousness and thanatophobia (fear of death) were however exclusive to 

teachers alone. In a related study, Abdullahi, Amuda, Atsua and Habu (2013) 

studied the impact of insecurity on school attendance of junior secondary 

school students in Maiduguri Metropolis, Borno State. They found that level of 

school attendance under the crises situation in Maiduguri metropolis has been 

low. 

The result did not reveal a significant difference between male and 

female. No significant difference was observed between the male and female 

primary school pupils. Based on the aggregate result, the decision is no 

significant difference exist based on gender. Although this results contradict 

the results obtained by Yohannes, Gebeyehu, Adera, Ayano and Fekadu (2018) 

who’s study on prevalence and correlates of post-traumatic stress disorder 

among survivors of road traffic accidents in Ethiopia and found that survivors 

of road traffic accident need support. While, in the multivariable analysis, most 
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female have poor social support, duration since accidents may be between 1 to 

3 months and having serious depression, which significantly associated with 

PTSD among survivors of road traffic accident. 

 

Conclusion 

Primary school pupils experienced a high level of post-traumatic stress 

with no significant difference exist based on gender and psycho-social support 

activities have significantly impacted on reduction of post-traumatic stress 

among primary school pupils.   

 

Recommendations 

1. There is the need for use of psycho-social support activities for 

reduction of post-traumatic stress.  

2. There should be no gender difference in provision of Psycho social 

support activities among pupils. 

3. Psycho-social support activities should be infused into primary school 

curriculum, 
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